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Response

Introduction

The Council of Australian University Librarians (CAUL) is pleased to have the opportunity to provide feedback to the Developing a Framework for Teaching and Learning Standards in Australian Higher Education and the role of TEQSA Discussion Paper.

CAUL believes that establishing a Higher Education Standards Framework under the responsibility of a Higher Education Standards Panel that consults with interested parties when developing standards, is a good approach to ensuring the quality of higher education in Australia. CAUL would welcome any opportunity to contribute to this strategy.

University Libraries have long contributed to teaching and learning activities and outcomes by developing and managing quality collections, providing access to scholarly information resources that underpin the teaching and learning undertaken in Australian institutes of Higher Education, collaborating with academic staff to develop information skills learning resources that are tailored to courses, and supporting  generic skill development and lifelong learning. More recently contributions have been prominent in many Libraries in the area of e-learning (in a blended learning context) aligned with faculty-preferred pedagogies. The role of academic libraries in supporting teaching and learning now includes :

· Contemporary flexible spaces for learning in large and small groups, individual study, quiet reflection and contemplation.
· Peer learning library service models employing students to assist other students.
· Electronic readings available within students’ learning management system (LMS) or searchable via Library websites.
· Employment of innovative technologies to improve access to a wealth of peer-reviewed information.
· Enabling generic skills by incorporating research skills development in courses
· How and where to start researching your topic 
· Effective use of databases and the internet 
· Finding and evaluating information 
· Using the Library's collections 
· Citing and referencing. 
· Locating library services within students’ e-learning environments to ensure the most accessible and timely support. 

University libraries, either in collaboration with IT and student support units, or as part of an increased breadth of responsibility are providing support for learning in the following areas: 
· problem-solving and critical thinking; 
· reading strategies; 
· essay, report and thesis writing; 
· academic English; 
· study methods and exam preparation; 
· effective listening and note-taking; 
· writing for research projects; 
· oral communication and presentation; and
· IT access and LMS problem resolution.

CAUL commends the Australian Government on the development of Australian teaching and learning standards. The development and implementation of a Higher Education Standards Framework along with processes for expert review will positively impact higher education learning outcomes for graduates in the short term and benefits for the Australian community in the longer term.  In particular, University Libraries would be greatly assisted in their work in “student learning support” and in providing the best possible “infrastructure which directly supports the processes of teaching and learning”. (Discussion Paper, page 3)

Response to Discussion Points

SECTION 1
The policy context for national teaching and learning standards, including proposed statements of principle for TEQSA’s approach. 

DISCUSSION POINTS 

1. Does the proposed definition of teaching and learning standards provide a firm conceptual base for the development of a framework? Does it provide clarity for the purpose of communications between institutions, TEQSA and other involved parties? Is there a better definition that could be used? 

Response: 
CAUL supports the proposed definition as it is an encompassing statement which includes the crucial dimension of ‘learner support’. Furthermore,  the definition for Teaching standards, ‘process’ or ‘delivery’ standards,  includes the aspect ‘student learning support’ and ‘the infrastructure which directly supports the processes of teaching and learning’, both of which are vital to a comprehensive standards framework.

Information sources are increasingly numerous and complex.  The statement Information Is Power has never been more applicable than when it is current, authentic, relevant and comprehensive. Library expertise and experience can contribute to ensuring that learning standards underpinned by access and use of quality information can be achieved. 

2. It is proposed that teaching standards and learning standards are conceptually distinct and therefore require consideration as separate sub-domains for TEQSA quality assurance and regulatory activities. Are there any problems with creating two sub-domains of this kind? 

Response: 
While teaching standards and learning standards are distinct as concepts, the ‘outcome’ standards achieved by students have a relationship to the ‘delivery’ standards of academic staff and partners.  There are areas of intersection which may be lost if the two concepts are treated as separate sub-domains.

3. Are the seven principles for TEQSA’s role within a national teaching and learning standards framework appropriate? 

Response: 
CAUL agrees with the approach of establishing principles that clearly establish TEQSA’s approach to quality assurance of teaching and learning.  In particular, CAUL endorses:

Principle 2 - the inclusion of generic skills development as part of learning standards reviews
Principle 3 – Recognition that other standards exist, e.g. the “Australian and New Zealand Information Literacy Framework: principles, standards and practice” (ANZIIL, 2004) (http://www.caul.edu.au/caul-programs/information-literacy/publications) that are relevant to Learning standards. 
Principle 4 – Regular review of standards – Information and communications technologies provide new channels, new approaches to information creation and new methods of information dissemination.  These changes may impact the definitions in standards, over time.
However, it should be noted that Statement of Principle 2 (p.7) separates course and discipline-specific skills and knowledge from the generic skills developed though higher education.   Increasingly, generic skills are being integrated within discipline contexts and curricula assessment practices, an approach that has been found by many institutions to maximise student engagement and learning.   Tests such as The Graduate Skills Assessment (GSA) and Collegiate Learning Assessment (CLA) may not capture the relationships between these contextual inputs and attainment.  
SECTION 2
A brief review of international and domestic developments, including student surveys, qualification frameworks, explicit statements of learning outcomes, common tests and peer review. 

DISCUSSION POINTS 

4. Does this short review omit key developments or trends that are worth considering? 

Response: 
CAUL is pleased that the review of international and domestic developments includes an acknowledgement that “learning in higher education can take place in contexts other than formal learning”.  

Libraries in Universities throughout Australia are observing dramatic increases in student usage, especially those which have undertaken space refurbishment projects to provide technology rich, contemporary amenities.   Libraries are now a campus learning hub – emanating the buzz of learning synthesising and scaffolding; the quiet of deep concentration and calculation. Students are seen working in groups on assignments, developing and practicing presentations, studying intensively leading up to exams (with some Libraries extending opening hours to 24x7 during these times) and engaging in serious work – helping each other to progress their learning and to share greater learning success.

5. For the sake of brevity, the review has presented blunt assessments of the utility of various developments. Are any of these assessments inaccurate or misleading?

Response: 
The assessments provide a useful snapshot of the current situation



SECTION 3
Steps toward Australian teaching and learning standards, how Australian higher education, including TEQSA, might further develop a national approach to teaching and learning standards 

DISCUSSION POINTS 

6. Is the broad architecture of relationships depicted in Figure 1 an appropriate basis for the development of a standards framework? 

Response: 
No comment.

7. Is the approach suggested for structuring standards statements in Figure 2 a viable way to proceed? 

Response: 
No comment

8. What role does testing of generic or discipline-based knowledge and skills using common instruments have to play in ensuring, monitoring and demonstrating learning standards in Australia? 

Response: 
Testing of generic skills using common instruments has an important part to play in learning standards and student outcomes.  Charged with leading the higher education of the Australian community, Universities must make every endeavour to maximise graduates work readiness, ability to contribute significantly to their community and adopt learning-for -life approaches.   Robust generic skills development, developed in conjunction with discipline based knowledge and skills, underpins such achievement.  

Standards of attainment of generic skills unconnected with discipline knowledge while indicating a level of institutional quality may not however provide an adequate comparative measure of learning quality.  The level of contribution made by academic library programs towards the attainment of generic skills is not evident in tests such as the GSA and CLA, which are often used for quality assurance to evaluate institutional programs.

9. Are there other possible measures or indicators that should be considered? 

Response: 
No comment.

10. How should TEQSA utilise expert review, both for review of teaching standards and for review of learning standards, in ways that are time and cost-effective?

Response: 
No comment.
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